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ABSTRACT ^ ' 

! Both the cognitive and affective dcsiains^f learning 
may be combined in an integrative model of education which ^'oins 
awareness of values, feelings, and self with the knowledge and skills 
•necessary for expression and communication. This manual consists of 
four fantasy exercises which help to develop awareness of personal 
events, as well as follow-up exercises which develop intrapersonal, 
interpersonal, and rhetorical skills. Exercises contain lessons, with 
objectives and instructions, and worksheets^ A self-awareness 
exercise and a presentation assignment accompany each fantasy 
exercise. Topics of the exercises are: I am a tree, backstage in the 
theatre/ a family picnic, and evacuation, (JH) 
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PREFACE 

Because our experience in the world and our ability to function in the world- 
involves data from both cognitive and affective domains of learning, our education 
should also involve both domains. In speech cormiunication we recognize that both 
expressive and instrumental functions are important to the individual and to 
society. It is possible to unify these polarizations by employing an ''integrative" 
model of education in which both cognitive and affective knowTedge is developed in 
the same curriculum, a curriculum which stresses both expressive and instrumental 
functions in communication. This manual employs an integrative model of education 
In that it joins awareness of values, feelings, end self with knowledge and skills 
- necessary for expression and cojTinuni cation/ 

This manual consists of four fantasy exercises which assist in developing 
awareness of personal events as well as follow-up exercises which develop intra- 
personal, interpersonal, an4 rhetorical skills. A self-awareness exercise and a 
presentational assignment which relates to the rhetorical mode or organizational 
pattern developed in the fantasy follows each of the four fantasy exercises. 
Each of the four sections may be supplemented with discussion of key concepts. 
[A list of key concept is provided at the end of this manual.] Observation proj^^icts 
conducted outside the class over the duration of the course may a/Iso supplement 
in-class work. - . 

The authors encourage your comments regarding the value of the various sections 
of the manual. During the development period, no right to copy is explicitly 
granted or denied; corei:lt the authors regarding individual requests by addressing 
either C. A. Findley, Northeastern University, 310 Churchill Hall, Boston; MA 02115; 
or L. -Nathan-E^isten, University of Massachusetts, Harbor Campus,, Boston, MA* 02125. 
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ISSSON #1 - • PRE?^i^ATIC>N 



Lesson #1 asks ycu to identify v/ith an object and to talk about yourself 
as the object/ You should identify \vlth the object in the present^ in 
the here and no^. Ihe process of identification helps you use your iirag- 
ination and requires you to use ail . your senses — taste ^ touchy sight 
smell, hearing^, saovemert- 

In this exercise^, called a fantasy ^ you vdll v;ork with the folloviing con- 
cept words: 

IDS^mTY : size, shape, color, and physical characteristics 
FIX^^CTION : purpose or use 

Sh'i'l'LNG : location, environrrient, and surroundings 
PEET JNGS : internal responses^, ernoticns 
VDVEI^E^: inotion through time and/or space 

These concept v7ords will' tai>ce on greater and greater personal meaning as 
you develop a mc^re personal definition of the world, thinkir:ig In relation 
zo these concept words and others in later fantasy exercises « 

The v;orksheets help you develop certain skills in organization, linguistic 
and personal av.'areness, and comnunicailon. 

, The Journal Entry and V/or-ixsheet A -f ollo-kving it must be coripleted to do the 
.exercises which follow. ' 
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Journal Entry 



I AM A TREE- 



Objective: Object identificaticn. 

INSTRUCTIONS: ^ While your oral fantasy is still fresh- in your mind, reccni ^ 
it below in v^ritten f om so you can use it for later exercises and analysis . 
Remerriber yoii are a tree now at this rroment, not in the past or future; 
therefore^j use verbs in the' present tense to" express what is happening and " 
what you feel in the here and now . Be sure to include all aspects of your 
identity (size, shape, color, physicaL characteristics, etc. ) ; the settinp; 
(location,, surroundings, climate), the effects of the seasons; your function 
(purpose, us^e); and your feelings about your existence as a tree. Begin 
with: "I am a tree.^^ 



Worksheet A I AM- A TREE 

Objective: Classification^ to help the student look at his own language to 
see what types of words and utterances he uses and how he uses 
them; to prepare the student for exercises in definition and 
" description • 

INSTRUCTIONS: Look over the written record of your fantasy. Place each 
major word or phrase in the proper^ most relevant, column belov/. Be sure 
to have at least five (5) words in each column. (For exairple, the vvord 
^rden from the sentence 3. I live in a ^rden , would be placed in the setting 
column. ) Some wor^s- may be .appropriate for more than one column: grow can 
be in either the function or movement column. 
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Worksheet A, 



I AM A TREE 



INSTRUCTIONS: Take a look at your fantasy again. Write do>;n in one column 
belov; what vas done to you when you were a tree. In the other column , v.rite 
what you did as a tree. 



WHAT VJAS DON'S TO T-E 



VKAT I DID 



ERIC 
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Objective: Description o£ dominant mood (strongest feeling) and organization 
of one-point ires sage. 

Purpose: To help the student formulate broad concepts for feelings and 
to -cornmuni-cate the dominant feeling using only relevant detail. 

INSTRUCTIONS:' Look over the vn?itten record of your fantasy in .the journal 
entry and try to determine the dominant mood (the strongest feeling) in the 
fantasy. Write the v;ord v;hich best describes that mood in the space below. 
Ihe word is probably one of the words you listed in the feelings colamn in 
Worksheet A. - Nov; re-read your' fantasy and choose vocabulary items and 
phrases that relate to that feeling. Write these words or phrases on the 
lines below. For example, if the dominant feeling in your fantasy is 
happiness J all the details should 'relate to being happy. However, if the 
domiant feelLng is one of confusion , then the detailss should be mixed 
supporting the dominant feeling of confusion. 



I. The dominant mood is 



(Relevant details) 

A. 

B, /'_ 



C. 
D. 
E. 



G. 
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Vforksheet B. 



1 m A THrZ 



INSTRUCnorS: Now find a partner and present your relevant details in 
a mini-speech. In order to ensure that. your experience as a tree is 
connunicated, see if your partner can determine the dominant mood from * 
your presentation rather than from his/her own assurrptions. 

INSTRUCTIONS TO LISTENER: As you listen, check out the accuracy of your 
listening by restating- to the speaker what has Just been said, (refer to 
section on non-evaluative listening in your text) 

You may record some notes on your experience in thas exercise on thJs 
sheet or on the Personal Notes Sheet for Lesson #1 found at the end of 
the lesson. 
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Worksheet C 



I AM A TrES 



Objective: Spatial description and organization 

Purpose: lb help the student organize and express- description of space 
or location of objects or functions according to arrangement 
in space. 

INSTRUCTIONS: Nd5? thJjik of yourself as a movie camera that is noving across 
a scene from left to right' or from top to bottom or Just the reverse. Once 
a pattern for the movenent of the camera is established, be consistent and 
don't Junp back and forth. The scene you are viewing is the setting of 
your existence as a tree. ThJLs kind of orgarxizational pattern is called 
spatial because you are arranging things or events according to their 
pattern or location in a certain space. This method of description does ■ " 
not require the selective vocabialary choice of the dominant mood description 
but instead the use of words to show location and relation between objects- 
or activities. ^ - . 

OUTLINE you information below, starting with a clear statement . of purpose 
and organizational pattem as part of the INTRODUCTION. ' Ihen move to the 
BODY of the message in whJLch jyou describe the setting according to your 
chosen pattem. Finally, briefly summarize your information in the CONCLUSION, 
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Worksheet C. 



IMA TREE 



■INSmUCnONS: Present your inforrration to a partner ;vho will try to draw 
a picture jNjiich reflects the location of the different objects in the 
setting you describe. Let your partner put his/her picture in your work- 
book, and you will put your picture in your partner's workbook. Use this 
^age for tJie picture and record notes of your experience on the Personal 
Notes Sheet for Lesson #1. 
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Worksheet D 
Part I 



I m A TOEH 



Objective: Coirparison using simile > 

Purpose: To help the student focus on attributes thrcu^. the use of probe 
questions. 

INSTRUCTIONS: Ihis fantasy is 'based on the personification of a tree. To 
answer the question "l*/hy are trees like people?" it is helpful to use pr<xpt 
.questions. These questions will help you determine the attributes of each 
word in' the coiiparison. Look at- the exanple below as we corroare tv;o : amingly 
unrelated words such as fear and wall: 



Word #1 
fear 



Word #2 
wall 



Probe 
Category 


Question 


Attribute 


Question 


Attribute 


identity 
setting 
movement 
i deling 

function 


What color is fear? 
l-Jhere is fear? 
How does fear move? 
How does it feel to 
be fear? 
What does fear do?, 


gray 

inside 

it doesn't 

lonely 
trap 


VJhat color is a wall? 
Where is a wall? 
How does a v;all move? 
How does it feel to be 

a wall? 
What does a wall do? 


gray 

inside 

it doesn't 

proud 
enclose 


NOW ask why is a tree like a person. Develop more pronpt questions for each 
■ category. 

-V- __Word #1^ Word #2 
\ tree " " ■;■ __ person 


Probe 
Category 


Question 


Attribute 


Question 


Attribute 


.dentity 

etting 

Dvement 

feeling/ 

Unction 











To create your simile (conparison using like or as) answer the question, "How 
is ynord #1 like woixi #2 and why?" For exanple, you may wi-'ite the SEMENCE: 
"Fear is like a wall because both enclose." 



FRir 



Constr^ict a conpressed simile (comparison without the words like or as). 
For example, you may write: "Fear is a wall which encloses." 
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Worksheet D ■ . I AM A TREE 

Part II ■ 

INSTRUCTIONS: Follow the sajDe steps for these four other word pairs. The 
steps slnply out].jjned are- 

1. choose one of ouns from V/orksHeet A and use It 

as Word #1 i: rs- below. Word #2 Is the sr k: .or 

each pair. 

2'." ask pronpt que.-. oo determine attributes. 
3. answer the question in a-SElTOJCE: "How is Word #1 like Word #2 
and Wliy?" 

^. construct ^ compressed simile (conparison without like or as). 



• " Word PMr 'i ' ' . 
Word #1 ; ■ ^ . • Word #2 



PERSON 



Question 


Attribute 




■ Question 




Attribute • 






•> 


'\ I' . 




3) "How. is Word #1 like Word #2?" 








\ 






^) Coirpressed simile: * 


Word #1 


Word Pair 2 




ft 

Word #2 


■ r 



PERSON 

T~ 



Question 


■Attribute ^ 


Question 


Attribute 












3) "How is Word #1 like Word #2?" 


/ - ■ " 





4) Conpressed simile: 



\ ■ ■ Worksheet D • . I AM A TREE 

Part II (cont'd.) , 

. \ • • ■ 

WorxJ Pair 3 " ' ' 
Word #1 - . Word if 2 
' * "PERSON 



Question 


Attribute 




Question 


Attribute / 


/ * , •. 


i 








3)^ "How is Word #1 like 


Word #2?" .. ■ 







^) Coirpressed simile: " ' . ^ ' ^- ■ - . ■ 

Word Pair 4 

Word #1 „ . ■ V Word #2 ■ . 
-. PERSON ■ 



Question 


Attribute 




Question. 


. Attribute 




■ . ■ / ^ • 









3'l"Eow is Woijd #l'' like Wor^'"#2 



^^-) Coirpressed simile: 
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Worksheet D. 



I AM A TREE 



INSTRUCTIONS: Choose which ^ object from the word pairs on the previous 
worksheets you identify with most today. Comnunicate that to a partner. 
Make a note of your interaction with 'your partner on the Personal Notes 
Sheet for Lesson #1. Write, on this sheet all the reasons whj' you feel 
like the object-^you have chosen. 



Worksheet E 
Part I 



I AM A TFEE 



Objective: Development of sinple metaphors. 

Purpose: To help the student develop sinple metaphors involving the 

creative language process of personification, treating some- 
thing that l3 not a person as a person; a conmon process in 
or«dlhary language use . 

INSTRUCTIONS: look at Worksheet A and select a word which is' the name of 
a fpr-T in.- ,ior. Write it in the tii below. (For exairple, -"yellow" 

for feeling — not proud, "or "heat" not "hot") 



1G' 



1. 



Now select an action word which is something that a person usually does 
and write it below. (For exanple, "touch") 



2. 



Now put, the. two together in a sinple sentence so that #1 is the subject 
• and #2 is the verb.. (For exanple,' "Yellow touches.") "' 



3. 



Now think of a sltaaticn when this event i' '''3 'could occur.- (Ask VJHEN ioes 

ye. l " jw touch ? mim dees yellow touch? WIE: toes yellov; touch? HOW dc-_s 

yellow touch ? Answer: "the leaves in aut ; ') ' ■ ' 

^ Situation:. . ' . 



No// put your sinple sentence from #3 toget: _r with your situation from #4 
to crea;te ■ your metaphor. ("Yellow touches the leaves in autumn.") 
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Worksheet E 
Part II 



I AM A IWE, 



INSTRUCTIONS: Follow the steps to ^create other metaphors. Try practi- 

cing with both feelings and colors . The steps slnply outlined are: 

1. select a w6rd fOr a fee] ing or color. 

2. select an action word for something that a person usually does. 

3. join the two words in a sinple sentence . 

^. create a situation -in which #3 would occur. 

5. write a metaphor by putting #3 and #4 toge\;her. . . ' 

Feeling or col . . / . • . 

Verb .for person: >. ■ ■ ' ' 

Sinple sentence: ^ . - : 

Situation: - . 

y , ■ ■ . ■ ' ' — - — — m. 

Sentence with -^rstaphor: ' 



Feeling or c .or: 

Verb for* ^ei^^cn: J 

Simple sente;^ '^: 

Situat l.v-^' • * 

Sente: . u a metaphor: 



Feelln dolor: " • v • _ 

Verb f > e: ot: ' ' _^ 

" Sinple :^nter:3e:__ 

Situation: . 

Sentence ^i' .-netaphor: 

r . . . / 
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INSTRUCTIONS: If you had to give today a color, wliat would It be? Why? 
Write your answer on this page and then share this information with 
another person. 




'Self-Awareness ifl 



WHO AM I? i 

Def3.ne yourself usiixg as many of the possible methods of definition as 
you can. It majv help to formulate questions using the pronpt categories 
as probes to insight. Your concept of who you are influences how 
you communicateto others and the message that you transmit. 

IN TOE BEGINNING,! CONSIDER: 

■ ' i -. ■ ■ •' ' 

What is my identity? 

What is iny function? \' 

What , is iny origin? 

How would I describe myself? , 

r'jr 

How would I classifi' myself? * , 

Who or . what do I compare myself to? 

What am I not? 

How do otners see me? 

What are my feelings? 




This information is for your own personal 
reactions and awareness, /NOT TO BE HANDED 
IN- Save it to check for changes. . \ 
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Strategies of : Definition 



Through using the process of Identification and the/subsequent 
exercises, you have defined and described youi»self by a nuniber of dif- 
ferent methods.' In V/orksheet A, you classified your language use Into 
broader categories to determine relationships and experience , poncept 
formation, .In Worksheet Ay you also classified according to function, 
•another formxof definition. In Worksheets B and C, you dealt vrtth iklal 
and dominant raood description. In Worksheet D vom n-veloped s-;,41es 
to add, clarification to meaning by '"^oht',^ (jonh oas betv/een internal 
statos and external events, between the unknown, and the known. There 
ar^' en methods of definition which can bg used to add clarity to 
meaning when you are trying to conmmlcate more effectively. 

THEZ ARE: 

Class and clstlngulshln^ characteristics : this is rrtade by statlng;^ 
the class ci^ the object and its distinguishing characteristics. - 
(Exanple: '.A man is a primate having an erect stance, an apposaJble 
thumb, the.Hrility tp.make-and use specialized tools, articulate 
speech, and a hig^^ ; 

Descripticr> : listing physical characteristics and spatial "aintange- ' 
ment of oc.jecus .along v;ith ..other relevant details such us fe(?llng 
arid domlna::t isood, 

3* Simile : iraking corrparlsons with other objects and' situations to 
add clarity tc meaning. ' . , 

^. Origin: tellirg hov: something develops, or whefe and when it began. 
TFixairple: grc-..-th fron seed in the gix)und to"" a tree. ) = 

5* Function : telling wlisLt something does and how it works or Purpose ^ 
i^.e. what you do to something or. with . sometjiing. 

6.' Illustration : citln.E: eWiples. 

..;7. negation :'' St a" ^ng: class and then stating- what the object 5 5^ not 

• witr^in-'-the., class- (Sxaiiple: A tree is a plant but . It is not a Ylox%^er. 
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PRESENTATION i«l 



Inf onnatlve Speech (3-5 miimtes) 



Option 1 

Create an object that has never existed before ^ hopefully one that 
serves some useful function. Describe this new object to your audience 
using as many of the strategies of derinitlon as are applicable so ttmt you 
a s clearly and conpletely as posslbLr transmit your message to your audlenqe 

Option 2 > . 

Create an events e.g. ^ a happenijig^ to -evoke a certain, mood or feeling. 
Inform the class about the relationship between objects and events as they 
relate to creating the mood or feeilr-g. Explain the relationship in space 
of different events if they are occurlng in the saire location or^room. 



Option 3 ^ - ■ ^ ■ 

Design a new space or location, e.g., a room or a city, to serve a 
"particular .function. Inform the class about the relationship of elements, 
the overall fionction as wc3ll as the location in space of the different 
elements. 'A diagram or scale model of your new creation may be" useful. 

Option ^ ' 

Definition of a concept : we use language to define our world; the 
wax. we define- and react to concepts Influences the way we think and process 
information. To become more aware of one Concept and its meaning to you, 
prepare. a* short structured rnessage, defining a concept to be shared with 
the members of your class. ^ ' . - , • ; 



Your message should be presented as a formal speech; work with notes if 
you need them, but don't read . Try to achieve a pleasant, nomal, conversa- 
tional style of delivery. Speak loudly, enough for ; everyone to hear you. 



INAL NOTE SHEET ' ^^'^ON //I 



1 
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LESSON #2 



PREPARATION 



In this lesson you will experience . your fantasy in your mind and then 
relate it as througn: you were telling a story. Instead of identifying 
with an object as you did in Lesson #1, you will place yourself in a 
certain situation. By narrating the fantasy -X relating^ .what you ex- 
perienced )3 you will be able to see which things you le^^~out^ when you 
experienced the situation^ and which new things you intraduced while 
writing it. The concept words of IDENTITY, FUNCTION, SETTING, and ■ 
FEELING will take on nev; personal meaning to you as you experience and 
relate the fantasy in this lesson. .. You analysis of ^ the information 
in the fantasy will belp you to be more alert to the circumistances and 
^the events in your own life. 

One major kind of speakin;g you will be asked'' to do during your career 
involves comrjiunlcating from personal experience. Once you develop the 
skill of truly being av.^re of 'all that, is happening around you, within 
you, and because or you, you will never be at a loss for topics that 
will interest you ard the people around you. The v/orksheets in this 
lesson ar'e designed xo.aid in developing skills of perception, organi- 
zation, and comniunieation. . As in the. first lesson, you should complete 
the:.Joum<il Entiy and Worksheet A before you so any of the" others. 
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Journal Entry 



BACKSTAGE AT THE THEATRE 



Objective: Situation ^dentifj-cation. 

INSTRUCTIONS: You deqide to. walk backstage after the show. As you walk ' 
around, you see sill the costumes of the actors. You look at the different 
costumes and decide to try one^on. Now relate, the > experience of what hap- 
pened to you and what you did. Identify and describe those costumes, which 
you wanted to try on but rejected for. the one you finally chose. Then 
describe the costume you put on in detail. Then tell how^ you felt and 
looked after you put It. on. (Function and feeling.) Then tell what your 
experience was after you took it off. , It may help you to think about 
the fantasy^ in your mind; first in the present. ^ Relax and take some time to 
do this quietly, by yourself. .Then relate it using the past. 

While your fantasy is. still fresh in . your mind/use the ^p^ace below to 
record the infonnat^ion in written form so that, you don^t .fbrget essential 
elements that may be helpful to you in later exercises in this lesson. 



, Worksheet A 



BACKSTAGE AT THE THEATRE 



Objective: Classlfcation 

Purpose: To help the student (1) under stknd the sense used in perception, 
(2) form concepts easier by groupinjg words under different major 
concepts which are listed below, (3) be able to quickly select . 
and choose only those words which are relevant to the main idea 
in later exercises • 

INSTRUCTIONS: Read ov^r your journal entry for this lesson. Place, major 
words 'and phraser in the most appropriate colum below, ^ Be sure you have 
at .least five (5) words or phrases in, each colimiQ. There is a new column 
on this worksheet, time . In this coluinn listv^the words that relate to time . 
such as after, be fore , 'Tlrst, then , etc. In the same order they occured in^ 
' your fantasy. . ' . ^ 



IDENTITY 


SETTING 


MOVEMENT 


PUNC^PION • 


FEELINGS 


.TIME 




.> 




. - 




\ 




\ 


/ 

\ 

I . 


■ 




A \ 












I 














• i • ■ 
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Worksheet A, 



BACKSTAGE AT THE THEATRE 



INSTRUCTTGNS : People use different senses to perceive the world. Look 
over your fantasy and list your perceptions in the - columns below. If the 
categories cause you to generate new data. Include it here also. 



VISUAL 
sight 



ERIC 



TACTILE 
touch 



AUDITORY 
hearing 



OLIFACTORY 
smell 
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GUSTATORY 
taste 



KINESTHETIC 
muscle strain 



ORGANIC 
internal 
sensatio^^ 



Worksheet B 



BACKSTAGE AT THE THEATRE 



•Objective: Sinple chronological organization .and storytelling. 

Purpose: One strategy in writing is the use of the narrative fom for 
\^ storytelling which you used in your fantasy and in the journal 

entry. One or^nizational pattern coimcn to storytelling is 

'chronological (time-sequenced) . This worksheet will help you 

understand the use of the sinple^ chronological pattern. 

INSTRUCTIONS: Outline the fantasy in conplete sentences according to what 
occured first, and then second, and then third, etc. 



2. 



3. 



5. 



6. 



7. 



8. 



10. 



Worksheet B. 



BACKSTAGE AT THE THEATRE 



INSTRUCTIONS: List each sentence fVom Worksheet B on a separate card, lAix 
up the cards and give them to a partner. The partner then reorganizes the 
cards- in a chronological sequence. Check to see if ^our partner^ s se- 
quencing is the sanB as the one in your original fantasy. Record notes 
of this experience on this sheet or on the Personal Notes Sheet for Lessen #2 



\ 
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Worksheet C 



BACKSTAGE AT THE THEATP^E 



Object- 
Purpc:-T 



HrlSTRUC " 
is poss 
descrlr 
you Ic : . 
you V7-^- 
that P'l: 
as you : 
fantasy 
^^^6rkshsir 
conflict. : 
suirmary, 
iiBnt , 

Kow outl:" 
slnple c 
your rr£ 
skills c . 
interns . 
descririi 

In the ^'or.,: 



;.tive fonn, chronological organization and reor^nization 
jhback). 

v/orksheet B you used a sinple chronological organization pat- 
-^^^ sinple time sequencing. In this v/orksheet you will try a 
erent pattern that involves- changing the normal chronological 
^nce by changing the actual order of. events to achieve a jnore 
esting effect. 

d over your Journal entry for this lesson. Notice that it. 

reak up the narrative (story) into different parts. Your 

.3 theatre and the things in it make up the setting . When' " 
ne different costumes trying to -decide which prje you'wanted, 

faced with a conflict . Vfnen you put on the dirfereht^'costumes, 
r story was the climax (main event). The' feelings you had 
. on is an inportant part of 'the climax; underline it in your 

you don't forget it when you are doing the exercise in this 
n you finally chose one of the costunBS, you resolved your 
part of the story is called the denouement (resolution). In 
j"ts of the narrative arel setting ^ conflict,, cliniax, denoue- 



r fantasy using the parts of the 
deal sequence. Use the space bel: 
:y .telling wriere you are in time 
1^ DESCRIPTION, Sir-iri£ and I^.AF? 

ne Body , follow the sinple chror 
:nflict and climax. Use your skill 



narrative and fc"^ 
^w for your out 11 
nd space: settin:: 



Lovj^ a 

Introduce 



vJi r-ETAPHOR ro conmmicate the, fee 
zu y bring everything to an end wl 



Use you 

DR to stimulate audience 
logical pattern so that you 
s of DOMTN.AJJT MOOD DSSCRIP- 
ling you ha d at the climax. 
~h the denoumenx . 



xl. Body 



III. Conclusion 
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Vforksheet BACrrTA.GE AT THE' T::l^.^. 



'Lc k :it ycir^ outli-:-. Choc . :.-ri part zf the narr-ti-e 
jDU f eel is nxDs: r:.. ..rz^r^- . Rete. 1 the s \y --z a parzrjzir by be-^i inl- .p: 
*Q.t' this sectic. Doe:, succr- ed In , ^' .:ig the atZrntion-cr your 
lis -^^^r. Check 1:0 see -.her t ie listen ? i lr.:j.s ancthE-r section more 
inv ::ting. Ouiline : ^' .ew oroer on th... • > '.neret and record notes fror 
" ' :rperience on th:: onal T 'otes Sht 'or Lessen ,-'2. 



Vtorksheet 1 BACKS': -. : AT TEL ::i:i: 'i^S 

Part : 



Oo^er - 'Cofr: arison using simile • 

Purpc To elp the student develoi: grilles to express internal 'mzzlor:^! 

3U es by niakinr: conpariscr.^ :■ e:::temal situL ons, ob, ecto or 

'i^v its- 

Il\fSTF_CT"-OlS : ook at Worksheet A, ChC's--^ rv/c words for oblects- which do 

not se^r..; tc i\ ate to each other or see::': ;-ery far apar: in meaning. T3>:e 

the P.'C. '*\',v^<r -:xm different columns (HiZZFT fron the r-r^l-^ngs coluim^;; . 

Bbr riraiir- : . may choose words such :lS "coat" and ^'wa.ter,^^ 



sncrt senten:. ' :hich relates them logically cr 
ser^'en^e in tr r space below.. Ft:r exanple, rhe 
ma. oe joined the senten : "The water '.'as 



2. s^rrzerv::: 



Thlri abc-. . r .• it fee-L- to i in the situation you e created wit t youi^' 
senremcr. IIZIETFY witr one ::' the C3je"r:3, (How dc it feel to be a 
coar w-i±- ^37 dripping on i:t? The coat ray feel he~r.;.~;y^ danp^ cold, :tc. : 
Just - ^. :._'"3r lf : "How would r f eel — f 1 were the c.\ject in the situaiicn?" 
Vfcit-. '.ne Lee ng below • . 

■ 3. fe:e . : 

NoWjWien would you experience the sHzie feeling as i:; ^^3^ fribr example, ycu 
might A'^^e: .;..^a*ry when }^u drink too nuchO Write' your situation in the spE:::e 
belov 



Now wr:.. -^-^ simile .(conparisc-^. using ":he words like cr' as) which compares 
your f;-£Li:*T End situation tc the ob.iect in the siT:uerion you. created in ^1., 
For exe— le, ; ou may saj^ some::hing Hie "I feel as hee:.*-.^ as a coat with, 
water :rrlppl:jr on it when I drink tc nuch." or "Wher. 1 drink too much, T 
feel as neav: as a coat with v/ater c: oping on it." Th;-.^- form includes: 
"I feel (ieeliiig from #3) Hke/as (:;:: ect in situation from =^1) v;hen (your 
situation frcn rr4)'. Write j'our simile the space belcw. 



Nov us ;ords ir. 

con:-:ec^ii^. . . /rite th 

v;or^ d "water 

drloDlnz or. . coat." 



5. sen^er/'e with simile: 



-Worksheet- D 
■ Part II 



bacj3tage in the theatre 



IMSTRTJCTIONS: 5bllow the sane steps for 
sinpljr outlined are : 

1. choose two disparate (unrelated) wcrti 

2. write a ;sentence which logically reia: 
. 3* what is the feeling inherent in the si 

when would you experience the same fee. 
5* write a simile using your feeling (.=^'3; 
is coirpared to the object in the si^rua; 

1. word pair: ; 

2. sentence: 

3- feeling: - 

situation for you: 

5. sentence with sijnile: 



1. word pair: 

2. sentence: 

3. feeling: • 

M. situation for you: 

5. sentence with simile": 



1. word pair: . 

2. sentence:" . 

3« feeling: 

^» situation for you: 

.5. sentence with simile: 



1, word pair: 

2. sentence: 



er wora pairs. The steps 



-c:n you created in #2? 
.i-:.. 13 in -3? 

J :*^our situation which. 



3. feeling: j 

situation for you: 



CKSTAGE AT THE TZATFE 



It-BTRUC^ZEONS: Vtlte . sepa.aie ^ards a few o:' 
as contexts for you: :e^lir^s '.-Lve them to a 
- :i:£:t feeiing: he. 'she -.xz zvle: v;i thin -the sa^ - 
zzi' you drav; fr^.m th_ -^ exerr ? 3^;9cord your \,: 
t:::::: Personal Nor:es £:~~.; for ^cGr :;n #2. 



. • liations you c] os 
rr- who vd.ll the n.'- y 
i' :ions. V/hHt CO: .siom 

r. ^hls sheet or on 
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Fart I 



■eczlve: Eevelccr^nt 



,.:se: To heir zz,e 
reelin- • 
sMft ir: 
ntandlrr . 



r-iucrnt develop metaphor which jioins obj'ect and 
-.able ' ::e student t:o perform one type of cr-frative 
parr cf speech IXanctions; to aid in the under- 
■>3 :lnh-: .-^ent rela: nship be'::v/een context and 



r.LTZ^CEONS: Loc:: a: 
ri-^arce to' eachother 
c„i^:ierent ccluinns an: 
y.'jc .'m.y choose v:crds 

L. >.'ord pair: 



:^ksheet: A. Choc?' 
far apart : : 
"ihen in t 



'■:ru u^r the two v/ords _ 
cr:;jrepi:ually. V.xite 1" 
and "rragician" may be 
t'^ :::;at: into a rabbit. 



a sinple ser.: 
n the space ■: 
-ned in thr 



"wo V/ords which do no' seem to 
■-ling. Take the words from 
.E,ce provided below, (For exarale. 



"s 'hic h relates them Icgi cally or 
Dvr, (Fcr exajiple^ the V7crc- '\ ~ 
2r. ;■: ^'Tie mgiclan trar^fc-rr:^:. 



.2.. sentence: 



Ncvv select one of the '>7crds from you wor- pair and IDENTIFY with it ..n ^rhe 
3ir.aation you createc your sentence. : rite below the feeling you have as 
ycxi uiagine that you —e one of those words in the situat ion- (For exam^de^ 
li" . ■::u select '^coat, ' : may experience the feeling of ^'^''ear;" or if you 
se^r:-:x "'^jvagician /" ^-.ou mav experience a Leeline of "pov/er. ")' 



r.. feeding. 
Jcir the feelln: 



r^ce the feellr:- 
or "Pov/er 



wcrd you icenr^lfipd with: 



:h -re wore ; ':u identify ;C ^vith to form a siirple 3enr.ence. 

zr^ verb. (For exarple, '^Peai- 
change the noun to an az- - o- 



?ct ar,z the ob, 
— nor--: that V 



'feeling az subject; .z.iec as verb): 



7Iow thlnlc ; "Izal 

P:jwe:r trii^... e" 
^: ^-ack #1 and 



^on v/hen the event ^r. ccold occur. Asking w'hen . 
:ut the sinrle sentenrie will help you find .a sizuat:ion 
''When does fear ci^at? VJhere does fear coat? tiovi 
If it is absolute inpossible to find a sitaation, 
0 with a nev? word r:,_r. 



sitiEation : 



Nov; ,.\it youz' 3inpl^ : 
to ^r^^z^e a metMjji '■ 
or ^'vcwer trioks'bL^ 

6^ rretaDbor: 



-ence frr-. ^^1 l^r i^,. ... ...^m^ situation . 

"F'-a^" joa" ■ T;he p - e vmen tnere is a bomb* on boarti." 
opressed ir :,o gl^vi r their rights.") 



Worksheet E 
Part II 



BACKSTAGE AT THE THEATRE 



mSTHUCnONS: Folic: -.he ^are steps for oth^ w::rc pairs. The stecs simDly 
outLLned are: . ^ . j 

L. choose t-:c urr:elar.-rz: words* 
2. write a ^ -- te::::- v. -.i.ch logically :^lat£'3 them. 
3- what is t f-ril..; ^;hen you idert:ify v/iv..:. an-' of "the objects 'in 
your sent ?.e 

^. v^te a s -o^l..--- serr-nce wirh tihe feellpx 'iis th- subject and the " 

object as the ---etz 
'5- th±nk df a sir ..rcia- when i:he e^'-ent in toe siiir:le seintence {(#^/ 

could occ— . a.-: >/he- , where , what Htout zhe seintence to 

deteimlne a ccr.r" . 
6. iteite a ir^t:aptor joinir^g -he sinpie s5:-.::ence and the context. 



1. wcvrd pair: 

2 . sentence : 

3. feeling': 



H. sinpie sentr -r:e: 



5. situation ( or'ercr , ; 
metaphor: 



word you identlfiad v.tt.h: 



1. word pair: 
r . semtenc-- : 



^ . sirplr ';enter 

5 . 3 it . uat:! : ^ \ ( c:: 

6. niet aphor: 



:err): 



word you idenriillec ._ith: 



1. wor pair: 

2. sen' ^ncr : 



3. feeli-ig: 



3±rr;:le sentence: 



. sit_3.t icn ( cont ext ) : 
6, metaphor: 



_TOrd you idr~:.flf::; with: 
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a4CKSTAGE AT THE THEATRE 



INSTRDCTTIONS: E^cinange v/ith a partner a few .of your metaphors. Write 
other iinetaphors ci: statements whic-n comvey , similar meianing to let your 
partner know that jou understood hiLs./heir metaphcnr, . If you do not under- 
'stand his/her inetaphcr, help your partner create a new iretaphor. Put 
some of the new metaphors on this sheet and record notes of your ex- 
perience cn the Personal Notes Sheet far Lesson #2- 



/ 



Inportance of Context or Situation to 
Ranting and Perception. 



I. In order to analyze and create iTBanlngful contexts, it is iirportant 
":o ask purposeful questions *5uch as how , when 3 why ^ where , who, or 
ji2}at. The answers to these questions aid us in documenting our per- 
ceptions and meanings. 

n* Statements without meaningful contexts often lead to misunderstandings 
and arguments. Lack of documenta:tibn inhibits 'the sharing of meaning 
through vert)al concepts. Meaning occurs betv/een people. 

III. Some comnon raisundertanding arise from: 

1. differences in perception of self. ' ~ 

^ 2. differences in perception of objects and events. 

3. not recognizing change which 'results from a passage of time.. 
(I am not the same person today as I was yesterday.) 

Ji. influences of labels oh perception. (He is a man; therefore, 
he is strong.) / ' 

5. Influences of our changing emotional states on perception. 



Self-Awareness #2 



HM I SEE ME, HOW YOU SEE ^E - Roles ari Personal Uniqueness 



Conflict can result if there is a mailed (difference in your perception 
of yourself and the perception that others have df you- The difference 
in perception can be quite enlightening as you begin to develop a self 
concept and comnunicate in different roles with different listeners. How 
I see we way not be how you see me. The inpressions that others' have of 
yod can iiifluence the acceptance or success of your message when you try 
to communicate. To check the difference in perception you will (1) fill 
out the form for yourself; (2) another person in class who does not know 
you will fill out the form about you; (3) you will have i, good friend 
fill out the form about you. Tnen you will corrpare the perceptions on 
all three forms. 



Each item below represents a characteristic that could be used to describe 

a' person. For each item^put an X on the scale in the position that repre- 
sents yourself. 

I THINK-I AM: 

ftdendly ~- — — ~ — . not fi-iendly 

talkative — — — - — not talkative 

liberal • ~ — — - — - conservative 

popular — — — - — ~ — - — not popular 

smart ' — — — — — — not so smart 

. . active — — — — r — passive 

idealistic — . — — — practical 

deviant — — — confonnist 

self-confident . — — , — not self-confident 

hard-working — — ■ — . — not hard-working 

religious —- — — — — not religious 

■ good-liiking — — - — — — not good looking 

leader — — ' — — follower ' 

successful — r — — - -r- — unsuccessful 

athletic — — -r- — -— not athletic 



Pom for -a Friend of Yours Vflio Knows You Well to Fill Out 



To help a friend of yours check out' the accuracy of his/her self-perception ^ 

please conplete this form. Be as honest as possible. Your perception \^^ill 

be conpared with reactions from another source. Pill in the person^ s nane 
at the top of the scale. 



I THINK _^ IS: 

friendly . — — not friendly 

talkative — not talkative- 
liberal — — — conservative 

popular — — — not popular 

smart — not so sinart 

active — - — — passive 

idealistic — — — ^ practical 

deviant — — conformist 

self-confident ' — • - — — not self-confident 

hard-working ^ — — not hard-working | 

religious -~ not religious ^ 

good-looking — not good-looking 

leader — follower 

successful unsuccessful 

athletic — — — — ^ — — not athletic 

I 
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Form for Another Meinber of the Class ;*Jho Doesn'^t Know You to Fill Out 



To help another ireinber of the class check the accuracy of his/ner-self- 
perception , please complete th*is fonn. For each item, put an X on the 
scale in the pcslrion that best represents the other student • Fill in 

.that p-erson's naine in the olank at the top of >he scale. Eo not sign -the 

' f om. 



I 1HINK IS: 



:>iendly — — — not friendly 

. .Ika'^ive — — not talkative 

liberal — — conservative 

popular. ! — — not 'popular 

snart — - — not so smart 

active — — — — "passive 

idealistic — — — • practical 

deviant — — - — — — conformist 

self-confident not self-confident 

hard-v/orklng — — — ' ' not 'hard-working 

religious — — — — - — not religious 

good-looking — . — — ' not good-looking 

leader ■ — — — — — follov/er 

successful — - unsuccessful 

athletic — — — — — — not athletic 



PfESENTATION #2 



Storytelling (3-5 minutes) ■ ,. . 

Select some event that has actually happened or create one with your Imagin- 
_ atlon and be prepared to tell It to the class. The story should be between 
3-5 minutes. You should try to evoke the specific response of happiness or' 
sadness from your audience. Use the organization of straight chronological 
or re-arranged chronological. Pay close attention to the patterns of arranse- 
ment. in Worksheets B and C. . . ■ 

You want to express your story so that your audience can identify with the 
sltuaolon, so that they can\be there and feel things with you. Try partic- ■ 
lOap appeals, to all the sensfes to help the audiences form lmages in the mind 
from- the; words you use. Making conijarisons between events unfamiliar to the ' 
. audience with events familiar to the audience through the use of similes is ' ' 
^ extremely helpful here. Ihe use of metaphor will also help to channel the 
•specific meaning potential of Words to trigger a, response from the audience. 

■ ■ ^ \ ■ ' 

Again, try to Involve the audience in your story by appealing to all the 
senses. " . . 



PERSONAL NOTE SHEEI' FOR LESSON //2 
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LESSON #3 



PREPARATION 



In this lesson you will be" presented with a "what if..,?" situation. You 
will begin by assuming a set of circumstances from vjhich various effects 
may occur — some of which may be possible • others of which probable or 
Inpossible. 

The categories for classification used in this ^lesson are ACTIONS, FEELINGS, 
INTENTIONS, and PEMPTIONS . These headings are used to- describe utterance 
types. An action statement is one which expresses what is being done or 
what is happening. An intention statement is one in which desire, wish, or 
plan for action is expressed. A perception- statement is one in which infoiv 
mation gathered through the senses is expressed. A feeling statement is 
one in which emotions or internal states are expressed. 

The ^ cause-effect strategy of thinking which is used in speaking and problem 
solution is "developed in this lesson. A number of different ways of using 
this strategy as well as pitfalls related to its use- will be;..explored. This 
fantasy is inportant for helping clarify and be aware of some of the major 
types of conflicts which you face. You also explore some of the fact6rs 
which prevent or stop you from talcing action in certain situations* All 
in all, the exercises are designed to help you learii rrare about yourself • 
and the v;orld around yQU and to make you more active in expressiiig all the 
diffei*ent. influences which surround each event. 
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Journal Entry A/FAMILY PICxNib 

INSTRUCrrONS: While you ar|e still thinking about /i^our oral fantasy, use 
the space below to record a written record for use in later exercises as 
well as for your own personal information. / ,'. 



Imagine that you are at a picnic with your f'amily .arid that each irember turned 
into an animal. Describe each member and how you relate to them i in that ex- 
perience. Use ..your skills/of description to accurately describe each animal, 
vrtiat they are doing 'and /Vfhat they want td do. Do not overlook the feelings 
each animal experiences'. If you neglected to focus on any of th^se elements 
when you did the fantasy orally, take/'some tliM and let your mind wander . . 
and focus on the neg;kected elements. ' Theh, come back to the paper and . 
record your experience. . / j . 

Your first sentence will be: "If I were at a picnic with my family and each - 
one of us turned into a different animal, I would be...." j 



ERIC 



44 



Worksheet • A 



A FAMILY PICNIC 



Objectlv:. .lasslflcatlon 

Purpose: lb help. the student become more aware of (l)hov^ Individual 
utterances relate to form various broader concepts and (2)' 
roles each utterance plays In different situations or con- 
texts by enploylng different points of eirphasls. 

INSTRUCTIONS: This worksheet Is different from the other Worksheet A's 
found. In previous lessons. In each coluim place .utterances which best. 
<:oriform to the type listed. " 





r ACTIONS 1 


INTEOTIONS 


PERCEPTIONS 








ERIC 
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Worksheet A. 



A FAMILY PICNIC 



INSTRUCTIONS : Now focus on one animal and look at all the feeling and 
Intention statements that animal expressed. Write them In the spaces 
provided below. Then look at all the action statements. See if any 
actions carried out the intentions of feelings of the animal. ' If they, 
did, put those action statements in the other column next to the inten- 
tions or feelings they fulfill. Note all the Intentions which are un- 
fulfilled, all the actions whidh seemir v lack an explicit intention, 
and all the actions which are seemingly results of feelings. Look at 
the exairple for clarification. 



PEELINGS 



INTENnOxNS 



ACTIONS 



"(lion feels angry) 



(rabbit wants to- go into 
garden) ' 



.__:-on is killing) 
(rabbits steal carrots) 



Create "because" sentences with the acti.n statements that have an expressed 
feeling or intention. (Exairple: "The lic:i is killing because he feels angry." 
or "The llon^feels angry because he is Icllllng." Another exarrple: "The rabbit 
want to go into the garden because rabbits steal carrots." or "Rabbits steal 
carrots because they want to go into ^-lens.") " " 



Et is necessary to remember that all. ever.ts or phenomena are effects of 
somethings and causes of others. The order in which you focus on events 
ietermines whether the specific event should be labeled a cause or an effect . 



BECAUSE SENTENCES: 

1. 

2. - 



3., 
5. 
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Worksheet B 



A FAMILY I-ICNIC 



Objective: Cause and effect organization 

Piirpdse: To help the . student analyze and use cause and effect; organiza- 
tional pattern which has application for both informative and 
persuasive spealr.in^?, 

INSTRUCTIONS: Your journal entry for this "^esson narrates what would 
happen if all the members of your famil^ turned" into animals while 
you were. at a picnic. Many of the stateni^rnts began with "if" and fin- 
ished v;ith "then;" the "if" part of the sentence makes -up the causal 
phrase and the "then" part maices up the effect . ?or example, "If the 
horse eats too much (CAUSE), then it would feel sick (EFFECT)." Choos- 
one staten^nt from your fantasy with an if. "i^hen relationship. no 
statements follov; that exact form, choose an efiect and give /.pliec 
cause. ' Write it below. ^ 

If [ ^ ^ ^ • 

(cause) (effect) 



Outline one rslri point for ^^ message ' ^scriting ^r.e effect , in your 
sentence above. Descr/^e .^r. -'-A'sfuliy using suppcrtive detai"^ . To 
Increase the cl^r^ity yc_- :lescripoi3n,try to use the sl^ill^ acquired • 
in the pre\^ou: -sssom . ; 



I. EFFECT 



■ Worksheet A FAMILY PICNIC 

INSTRUCTIONS: Now present your message which describes the effect in 
detail to a partner. ^ See if your partner can determine a probable cause 
for that effect,.^ List probable causes on this sheet and record notes 
of your experience , in the exercise on the Person Notes Sheet, for Lesson #3* 



PROBABLE CAUSES: 



Worksheet C A FMLLY PICNIC 

Objective: Cause and effect reasoning In prcblein-solution organizational 
p .;.:;tem. ^ 

Purpose: I'd help the student focus on problems and conflicts using cause 
and effect reasoning within a jroblerrHsolution pattern of organ- 
ization. 

INSTRUCTIONS: Iiragine that the grcup of anijrals in your fantasy is suddenly 
beset by a terrible problem: the nE.ln an ^lal or provider of a* central, vital' 
function is stricken with a fatal contag:.ous disease. (Exairple: The protector 
lion or the nurturing cow contracts Roclc:/ Mountain Spotted Fever.) 

Write in the space provided the exact problem you've chosen for your 
animail fants^sy. 

PROBLEM: ' ^ 

f — - — — — — — " — — " — — 

Outline the niain points of your fantasy below, viewing the problem as 
an effect . Describe -t in detail in Part I of the outline . Pay attention 
to setting, feelings, and percept: ions. Description of causes is your 
second main point. In Part III suggest possible ..solutions in relation 
to the problem and causes. Fourth, select the best solution and fifth, 
decide how you will put the solution iato - action -to solve the problem. 

I. Description of Problem (effect):.. 



II. Description of Causes: 



III. Possible Solutions: 



IV. Best Solution Or^asons why in relation to I*, II. and III) 



V. How- to put the solution into action: 



Worksnee- A FAMILY PICNIC . 

\ 

\ • • ■ . 

INSTRUCTIONS: Share your problen fantasy with a partner. Try to follow 
the problenv-solution organizational pattern as you communicate the in- 
formation to your partner. Then chooser one fantasy to focus on (yours 
or'hisAiers) . You and your partner now^hould try to generate or create 
.a real-life situation "in which a similar Woblern presents itself, put- 
line this real problem in the problem-solving organizational pattern. 
After you have described the problem and ' the^possible causes ^ work in-" 
dividually for a few minutes to list as rapidly cis possible as many 
solutions as you can. Brainstorm, i.e. list anythiiig and everything that 
comes to mind no- matter how fantastic it seems X Then g^t back together 
with your partner and decide which is the best possible solution from 
both your lists. Finally, deterinlne how to put the hest solution into 
action. .Put' your outline on this paper and record notes about the ex- 
ercise on the Personal Notes Sheet. 



I. Problem:. 



II, Causes: 



III. Solutions: 



IV. Best Solution: 



V. Putting it into Action: 



Worksheet D 



A FAMILY PICNIC 



Objective: Literal corrparisons using similes. 

Purpose: To help the student express abstract feelings and w6ixJs by 
making coirparisons to cpncrete, identifiable objects, 

INSTRUCTIONS: The conparisons in this exercise Wlate to Worksheet A- 
in which you classified utterances under one category for feeling state- ' 
ments. Take one feeling fix>m one of -the statemsnts and write it on the 
line provided below. Then list various concrete objects, absoultely ^" 
anything you can touch or see In the space provided. 

FEELING: OBJECTS: 



Now make similes using the form: -I^'^f eel as (feeling) ^ ^ as (object) 

that (reason for the feeling) ■ For exairple, If the feeling is 

"frustrated" and the object is "squirrel," you may, say "I feer as frustrated 
as the squirrel that couldn't crack open the nut." Note that reason for 
feeling is another way of getting an appropriate context for the simile. 



.SMLF^: 1. 



Try it with other feelings and objects: 

FEELING: ' OBJECT: 

SIMLES: .1. 



FEELING: . — OBJECT: 



. Worksheet A FAMILY PICNIC 

INSTRUCTIONS : ■ Choose one simile which accurately describes something you' 
have experienced at some point in your life. Look at that sirnlle as a 
description of an EFFECT. What were the causes of that effect? 



SIMIIE: 
CAUSE(S) : 
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Worksheet E A FAMILY PICNIC 

Part I . 

Objective:, Development of similes and metaphors from two v/ord 
that are in opposition (opposite Ir; ireaning). 

Purpose: To help t^(e'' student develop similes and metaphors for establish- 
ing associations to expand "and clarify nieaning in a powerful, and 
creative manner. 



INSTRUCTIONS: Choose two idlfferent feelings fVom your fantasy which appear 
to be opposite. /!/rite them in/the space below. (For example, "confused" 
and "clear) / 

1. feeling .word padr with opposite meaning: ; 



Now pair thef^ words so that the first word in the pair will be an adjective 
modifying l^he second word which must be written in the noun form. Choose 
an order whlQh you like. (For example; '^clear confusion*" or "confused clarity") 
Think abouli the possibility of the pair making sense ^ When would it be pos- 
sible to have such a word pair? What situation would be described by the 
word pair? ^ 

• 2. word pair in chosen order: , '_ ^ 



What is the \ relationship between/the pair . in the order you chose? (For 
example 3 "clpar confusion" would show that the confusion was obvious;) 

3. relatioViship : . . 



What is a situation in which you. have this feeling: (For exanple, you may 
feel clearly confused when you are faced with a number of equally tenptlng 
desserts.) ^ ^ 

. ^. situation: ' • . ' ~ . 

Now write a sentence which combines the word pair and the situation. Use 
the fom: I feel (word pair) . . when (situation) . 



5. sentence: 



Now create a metaphor by using the form: (word pair ) + (action word) 
+ (situation) . • For exanple, you may write,. "Clear confusion 

paralzes me when I am offered two tenptlng desserts." 

6. sentence with metaphor: - [ 



53 



Worksheet E 
Part II 



A FAMILY PICNIC 



INSTRUCTIONS:! Follow the same steps for thrce other word pairs to form 
two word oppositions into sentences to produce similes and metaphors. 

opposition word pair for feelings : ' ' 

chosen word., order: • ^ \ " 

relationship between word pair: _^ . , 

situation : ^ . ^ 

sentence containing word pair and situation: ^ 

sentence with metaphor: ' ' 



opposition word pair for actions : ■ 

chosen word order: ■ 

relationship between word pair; • 

situation: 

■ j; 

sentence containing word. pair and situation: 
sentence with metaphor: 



opposition word pair for sense perceptions : 

cHosen word order r ^ 

relationship between v/oi-ti pair: [ 

Giuuation: ' 

sentence containing v;ord pair and situation: 

sentence with metaphor: ■ 



i 
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Worksheet E, 



A FAMILY PICNIC 



/INSTRUCTIONS: Share yoior metaphors \vith a partner. In order to see if 
your riBssage is clarified by the iretaphors, ask your partner to restate 
your intended message in his/her ov;n words. Record notes on the Personal 
Notes Sheet for Lesson #3. 

Chosen metaphors: 



Partner's restatements: 



Self-Awareness n'j 



INSTRUCTIONS: ^feke a list of all the things you intend or want to do today- 
At the end of the day list the actions taken in relation to your intentions. 
In coluinn 3, write "I v/ant" or "You .should" next to those things which seem 
appropriate for such an introductory remark. 



INTEimOMS 


ACTIONS 


"I WAi^fT" or "YOU SHOULD" 




. — 





Counting up the "shoulds" will give you sorne idea of what influences or causes 
your actions. 



Plovz-Cliart for Problem Solving Discussion 




Divide 
into,tv:o 
groups 



no 



— — c 

O -Q, 
<D U 
rH 

<D d 
CO i2 


P 


[Sialrperso 
appoints ' 
recorder 
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^no 



Ponral 

discussion 

begins 



Locate 
problem 




toalyze naturae 

5f problem. 

^o is effected?How; 



I 



Suggest 
^ possible 
solutions 




All 

— no Solutions^ 



Evaluation 
of 

Solutions 



Best 
Solution 



Presentation U3 



PROBLEM-SOLVING DISCUSSION AND SYI^IPOSIUM FORUM 



Plan a synposium-forum discussion JTocusing on a contenporary social 
problem. Select a topic- of comnon interest, probleins you really want to 
deal with. Your teacher v/ill help people with cormon interests get to- - 
gether. To help your teacher , think about thjree (3) TC)st inportant ' \ 
social problems to you which you would like to irtvesti^te. Write these 
on a piece of paper. Follow the flow-chart as a guide to the .applica-\ 
tion of the problem-solution format in group* discussion. -This should \. 
be used in your small group to resolve, the problem. 

Then, once you have come to a decision, - plan a syrrposium to share . 
your information with your audience. Each riBmber should present a 
short three (3) minute informative statement relating to one aspect 
of the topic. After every member of the panel has presented their 
statement, open up the discussion for questions and participation from 
your audience. The chairperson -^of the group should direct the questions, 
in the forum session. 

. ■ ,. / 
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Peronal Notes Sheet for Lesson #3 
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LESSON #4 



PREPARATION 



The fantasy in this lesson is concerned with the future. It involves 
both situation identification and. object identification. In this lesson 
you vdll be asked to clarify sorie of your values and you may find your- 
self in a situation which involves some personal risk as you clarify and 
support your values. As you think, speak, and change in the future, 
you v/111 become aware that values and beliefs are unique *co the individ- 
ual and vary within different situations. Many day to day conflicts in 
COTiTiunication stem from the fact that individuals fall to recogiize 
that all people place different values on different objects or events. 
Values, in turn, are detemined by the .satisfaction of one's needs and 
wants. In this Workbook, the process of identifcation enployed in all 
the fantasies helps you put yourself in the place of your audience to 
understand their values and beliefs in the situation. 

Exercises such as the ones in this lesson are useful for developing 
skills in persuasion and argumentation. Values clarification is im- 
portant since a clear decision needs to be made before you begin to 
develop support for your position. The skills you have learned in the 
previous lessens will also help you in the clarification process as well 
as the actual argument. 
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Journal Entry 



EVACL'ATION- 



INSTRUCnOMS : Inagine that you are forced to go to a nev; land from which 
there is no return; you will live there and carjnot return to your present 
environn^nt. You niust decide what and v.tiere this new land is, hcr^ you . 
get there, and what you will take vath you. You can only take one small 
suitcase with you so select your items carefully- 

Indentif^ .vrf-th sovr^ of the major item^ that you plan to take; become 
each object, describe yourself as the object, and then tell why that object 
should be taken . instead of another. That rr^ans, consider function as vjell 
as identity. For examnle, "I. am a pair of shoes, and if you take me, I 
will provide " Your first sentence '^11 be: "I'm going to a new land... 

After presenting your fantasy orally, use the space below to make a written 
record so you can refer to it from time to time- 
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Worksheet A 



E^/ACUATION 



• ObJ ective : Classification 

Purpose: To help the student (1) further develop stalls of .focusing on 
relevant details - for support in argume-ntation and (2) practice 
skills of "concept fonnation. 

INSTRUCTIONS: As you read over your journal entry, classify the v/ords in 
the proper colum below. IJote that the headings are son^what different 
from zhe previous lessons. In this exercise , the object column is to be 
your guide; everything else is related to it. 1) List the- objects that 
you considered taking on your journey in the colunn on the left side. 
2) Put the v:ords or phrases that refer to each object on the line beside 
ity under the proper heading. (Tne lEEDS column is explained more fully 
in the Key Concepts section of your text.) Look at the exanple for clari- 



1 cation. 



[body needs 
4safety " 
Alove ,and 
/ belonging 
^ esteem 

self- 
actualization 



OBJECT 



IDEOTITy 



FUNCTION 



I^ESD SATISFIED 



(socks) 



(blue 3 
soft) 



(wannthj 
coverings 
protection) 



(safety) 



Worksheet A. 



EVACUATION 



-INSTRUCTIONS: Give alternate runctions for the items you chose to take, 
^ unconventional. Afterall, socks are great ear, v/armers- After you 
cc^Tplete your list, share it with a partner to see if even irore alter- 
native functions can be generated for each item. Put your list on this 



Alternative functions: 



\ 



Worksheet B 



■EVACUATIO^r 



Objective: Sinple argument fonn and organization of argurrent. 

Purpose: lb help the student inake a choice betv;een different objects 
and support the choice by listing reasons and explanations. 

INSTRUCTIONS: Consider all the items you plan to take with you in your 
suitcase and list them belov; in the order of^ iirportance to you. If 
suddenly it becaine inpossible to take everything, what would you take 
first, second, etc.? 

1. ■ " ^ 

2. 7. 

3. 8. 

^. ^ 9. 

5. 10. 



list below the reasons why you chose item #1 to be the most inportant: 

A. ^ 

B. 

C. ^ 

The sirrpl^-^-st orgcu^ pattern lor argument is listing reasons. In 

order to support your own ideas and to persuade bthorj . j agree with you, 
it is helpful to be able to explain yciu? reasor.,^ in relation to the item 
selected. Now OITITj^F a shor ..6i>ige - ^nl^^4-V;;;.ng your reasons . INTRODUCE your 
insssa.^e witl": a c:'.c3ar st&.,Vj;;/ or purpose anu review the background conditions 
as -=1 c Htr-rifi |\^. the rarL>ing of the ol" lects. (Narr^rM -'r;p: rhe fantasy is very use- 
ful for reviev/ing back^onnd and pc/. u lilstoij' welx as for stimulating in- 
terest. Provide an overviev/ of what is coming by listing the three reasons 
which you are going to develop in the body. In the BODY , develop each reason 
as a separate main point . And finally CONCLUDE by summarizing the reasons and 
asking your listener(s) to agree with you. Use the -space below for your out- 
line. To determine whether the reasons support the objects in realtion to the 
criteria you states, present your mini-speech to a partner. 

I. Introduction: 

II. Body: 



III. Conclusion: 



AS A MEASURE OP EFFECTr/EI>JESS , it might be useful to have your listener (s) 
rank youi** items before and after the speech to determine if they agree with 
you and if there is any change; or you might have your listener (s) fill out 
an attitude scale of agree or disagree , before arid after. A seven point scale 
is workable, such as: agree 12 3^ 5 6 7 disagree 
This can be done orally if you have a small audience of two or three. 



Worksheet E. 



EVACUATION 



INSTRUCTIONS: It tums out that you are being allowed to take four* C^) 
other people with ycu to the new land. However , It is clear ttet your 
survival will depend solely on you and your coqpanions. Whom will you 
take and why? List your nevj^ conpanions on this page along with your 
reasons. 



' Vcrksheet C . ... E7/ACUATI0N 

Objective:^ Concession and coiparative ad\^tage as argmiBnt 'form. 

Purpose: To help the student develop a procedure of inquiry and or- 
ganization for the arguirent fonn based on give ana take and 
the conparative merits of ideas. 

INSTRUCTIONS: Look at your ranking in Vforksheet B. Select two items which 
are rani-ced at least two points apart , such as 1 and 3? 2 and 5, ^tc. Then 
corrpare their value on a stated criterion using the prorrpt categories CT 
identity, function, setting, and feelLng as v:ell as other relevant con- 
cepts to serve ^ as a guide for ccnpa2''ison. First state your criterion, 
i.e. background reason for naking the conparison, e.g. "I am taking a 
trip and I can only take a few things so I inust decide between t^vo dif- 
ferent iteiDs." Then conduct your investigation to clarifV the values in 
relation to the background criteria. 



■Background reason for coi^arison: 



CGIviP.mSON QUESTIONS : 


ITEI^I §1 


ITEI^ #2 






(identity: what is its size 
and weight?) 


(inay be heavj^ 
and large.) 


(may be small 
and heavy.) 



(E:;ch of your comparison questions can be turned into a reason to support 
yo'.::" decision.) 



!:vA' ievslT^o vo'sc introductory- thesis st.'itt:rier:t. Follcv; the fci'!.i below. 

7^:13::: ST^.v^ZJ'H; .cI::'} C:::3:.:I0;^: ALT'^CUCH ilz—. cr lcv;er ronk ) is 

Vr;L:^Llr (any value rr^y be used), Titer:} of hi^:er is :;/:rc: valuable 

(.-3:::^ value as in the fir-s^ pai'~ o: ohe sentence), BECAUSE (lisu youi^ reasons 
fi'on tne co.Tparison of itenis above.) 

Tt> practice, developing one-point arg'jirBnts following the pattern of conces- 
sion and coirparative advantage, follow the' pattern below. 
i:]TRODU'?TION of /^gument: (1) backgroand statenent (2) concession thesis . 
BODi: development of i-^asons listed in thesis statement 
COr:CLlJSIO:: : suirrrary of reasons 

Use the space below t j outline an ai-^gumr^nt in this form and then present it 
to a pai^rr.er to see how effective you are. 



Worksheet C. 



EVACUATION 



IMSTRUCno*'JS : Practice concession v/ith a partner by first getting together 
and listing ten (10) things which are inpprtant to either or both of you. 
Then separate and rank the list in order of inportance to you. Get back 
together and relate the order by making concession statements vd.th com- 
parative advantage where appropriate. For exaimle, you may have health 
as #1 and your partner ma^' have sex as #1. Your concession statenenc 
would be: "Although sex is inportant, health is more iirportant because 
if you're not in good health, you don't enjoy doing anj'thing else." 

Your list: 
1. 

2. 

3. 

^. ■ 
5. 

6. ■ . ' 

7. 

8. 

9. 

10. 

Concessions statements: 
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Worksheet D 
Part I 



EVACUATION 



Objective: Use of similes • 

Purpose: To express jTeeLmgs and values by coiroarison to objects in 
dif fei'ent situations and to demonstrate that the value of 
an objject changes with the situation. 

. D^iSTRUCTIGI^JS: Tnis exercise relates to Worksheet A in which you classified 
objects in terms of function, iaentity, and need. Choose two words from 
V/orksheet A, one i^m the object coluim and one from the f unction column. 
Vfrite them in the oace belov:* 

1. object function 



Now use the tv;o words in a conplex sentence that joins the object and the 
function with a situation. For exanple, the woi^ "sock" and "wamth" may 
be joined in the sentence: "The socks keep your feet warm when it's cold." 

2. sentence 



Now what is the value of the object in the particular situation in the sen- 
tence you have just ;%Titten above? (For exanple, "when it's cold" the value 
of the sock may be useful 3 necessary , etc..) 

3. value 



Now write a simile which conpares your feeling to the value of the object 
in the situation. V\ake a sijnile using the form: I feel as (VALUE) as 
(OBJECT; in the situation you created in #2. For exar^ple, "I feel as useful, 
as a pair of socks when it's cold." 

^. sentence with simile 



The value of an object, will usually change with the situation. Now thLnk of 
a situation which would be just the opposite of the one you wrote in your 
sentence in #2 above. Write a sentence with the same object -and function 
but with a situation just the opposite of the one above. For exanple^ "The 
socks keep your feet v/arm when it's very hot." 

5* sentence with opposite situation 



What is the value of the object in the new situation? If the object was 
useful before, it will probably be useless ; if the value was necessary ,' 
it will probably be unnecessary > V/rite\the new value in. the space below. 

6. value 



Now write a new simile wi.th the new value and the opposite situation. Fbr 
exairple, "I feel as unnecessary as a pair of socks keeping your feet warm 
when it's very hot." 

/ 

7. sentence with simile with new value and situation_ 
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Worksheet D . EVACUAITION 

Part II ' 

INSTRUCTIONS: Use the space below to play with^ creating similes by changing 
values and situations in realtion the object. The steps piirply outlined 
are: . . 

!• choose an object and one function 

2. write a sentence which joins^ the object and function with a situation 
.,'3. what is the value of- the object in the situation in #2^? ..^ 
' ^. write a simile: I feel as value as object in situation . j 

5. Write a sentence which joins object and function and o pposite situation 

6 •what is the' value of the object, in the new situation? 

7. write a simile with the new value and the new situation: I feel as 
new value as object in new situation . 

Object 1: . .Function: 

Sentence: • ■ / " 

Value: . 

Sentence with simile: . ■ [ 

Sentence with opposite situation: • ^ 



Value in new situation: . • , 

Sentence with simile: ^ 



Object 2: Function: J__ 

Sentertce: ' 

Value: 

Sentence with simile: • \ 

Sentence with opposite situation: \ 



Value in new situation: 
Sentence with simile: 



Object 3' Function: 

Sentence: 

Value:. . ^ 

Sentence with simile; . 

Sentence with opposite situation: 



Value in new situation: 
Sentence v/ith simile: 



ERIC 



Object^ 4: Function: 

Sentence: • • • 

Value: ■ 

Sentence with simile*: 

Sentence with opposite situation: 



Value In new situation: 



Sentence with simile:. 

9^ ^ 



Worksheet D. 



EVACUATION 



INSTRUCTIONS: Give three (3) situations, in wliich you have felt wost lirn 
portant and triree (3) where you have ff^lt the opposite • See if you can 
deduce the reasons for your feelings. Vtoich situation, in fact, did you" 
feel t)est in? Check them in realtion to,Maslow',s need hierarchy. /l^ch 
need state is i-^eflected in that choice? Do you feel that is. a true state|- 
irent about you? Record your reflections belOT. 



\ 
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Worksheet E EVACUATION 
'Objective: Development of similes, with metaphors 

Purpose : To help the student expand the knowledge of meaning potential 

in words by the use of conparisons using similes with metaphors. 

INSTRUCTIONS : Choose one object and one function word from your list in 
.Worksheet A. Join them with the v;ord of and write them below. Exairple: 
"sock of protection." 

1. word pair: of ' 

(object) (function) 

What is- the feeling in the word pair you^have just chosen? Exairple: "a 
sock of protection" may feel comforting . • ■ 

2. feeling :_ • ^ 



What is a situation in which you might experience the same feeling? Example: 
"when a mother is holding a sick child." 

3- situation: _^ ' • 



Now write a simile which follows the form: OBJECT OF FUNCTION is as FEELING 
as SIMILAR SITUATION which creates same feeling for you. Exairple: "The sock 
of pTOtection is as comforting as a mother who is holding a sick child." 

^. sentence with simile: • 



Now follow the same steps to f onn other conparisons using similes , 



woixi pair: o f 

--feeling-: — 

situation: 



sentence with simile: 



word pair: of 

' feeling : ' 

sittiation: 



sentenc^with simile: 



word pair: o f 

feeling: ^ 

situation:^ 

sentence with simile : , 



/ 

Worksheet EVACIJATION 

/ 

INSTRUCTIONS: The way you react to v;hat people say or v^rrite is extremely 
inportajrit in reaction to how you feel about yourself and how others feel 
about themselves. People identify with wtot they prCKiuce, Ti-'y a simfjle 
experiment with a part-ner. First share with your partner a few of your 
and hisAier metaphors. Test your a^id his/her react^ions by voicing the 
follov/ing value statements: ./ 

1, Mty metaphors aren't great y but yours ar»e great, . 

2, Mine are great, but yours aren^^t, 

3, Mine are great and yours are great. 

Can you think of other situations in which you experienced similaii^eelriJigs 
Record those situations along with your reactions Lo^jthiis-exef'clse on this 
sheet • ■■ . . . ■ ' ^ - - - - ... 



/ 

7 • 
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Checking Your Reasoning 



Not only do differences in values, feelings 3 and perceptions cause niLs- 
understanding; other misunderstandings can occur in relation to reasoning 
strategies, A successful persuasive message should contain reasoniv.j which 
demonstrates the logical basis' for your arguments and support. It is im- • 
portent to pay attentjon^o the ^following types of reasoning and arguments 
and the corresponding questions as y6u prepare your messa.ge. Ask- yourself : 

REASONING FROM EXAMPLE 

1. Have I examined enough examples to substantiate the generalization? 

2. Have I chosen the exanples fairly? . * 

3. Are there any outstanding exceptions to the generalization? 

REASONING. FROM AXIOM " 

1. Is the ajd^om or rule true^ i.e. does the audience accept it as valid? 
.2, Does the axiom apply to the specific situation that I am talking about? 

REASONING FROM CAUSAL RELATION 

1. Have I confused the cause and effect? 

2. Is the cause powerful enough to produce the effect that I claim? 
> 3. Has anything prevented the cause from occuring? 

4. Can I think of any other cause that might have produced the same effect 
5- Am I su3?e that a causal connection actually exists? 

REASONING FOR PROPOSITIONS OP POLICY 

1. I5 there a need, for the policy or course of action that I propose? 

2. V/ill the proposed policy or plaii actually work? 

3. Are there major disadvantages in the plan I propose? 
. ^. Is iny plan better than any other plan or policy? 

REASONING FOR PROPOSITIONS OP FACT OR VALUE 

1. ^ Upon what criterion or standard should I ask wy listeners to base 
their Judgnent? A standard is essential in judging propositions of 
fact or value. For. example, "Our present grading system is undesir- 
able. What is a desirable system? What standards are available for 
judging the grading s^' *. t em?" Your . listeners mst accept the standard 
or criterion. . . 

2. Do the facts and circumstances in question meet the agreed upon 
criterion? ■ 



Sel f- Awareness //^ 

VALUES CLARIFICATION 

It is useful to develop strategies for clarifying your own values in order 
to develop a consistent picture of exactly what you believe and don't - 
believe and why. An awareness of yow values as well as the values of those 
you speak with can help you in your corriminication activities. 

In the space belov/, it will be useful for you to enploy the rank ordering 
form to practice values clarification in two areas. 

I. Personal activities 

A) Take five minutes and list everythjng you want to do if you could . 
do anything. No restrictions on time or money . 




B) Now, if you only had one year to live, consider the things you would 
do in the Q) first three months, (2). the second three months, (3) 

. the third tnree months, (^) the last three months. Mark eveytMng 
with either a 1, 2, 3^ or ^. 

C) Now look at all the items with a #1 to see if you can develop a 
pattern of similarity. For exaiiple, "Most of the #l's cost a lot 
of money but require no skill." Or "Most of the #l's can be accom- 
plished hlone' or v>equire other people'." Use the space below to write 
your- summary statements about all the #l's and #2's. . 



\ 
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II. Personality Preference 

A) Take five minutes and list all the people you woald like to talk 
to; assurre they were all in the same room and they all w.ant to 
talk to you. Living or dead maizes no difference. 



3) Now, assure that all these people aren^t present but, instead, you 
must pay to travel to se6 them. Put a #1 beside those you would 
spend $1,000 to talk with; a #2 beside those you would spend $500 
to talk with; a fS for the $100 people and for those you would 
only spend $50 to see. . ^ . . . . 



./ 



/. 



C) Now exa^nine all the people with #l^s and all the people with #^]'s. 
'.'^hat kind of similar pattern to you see with. all the people with 
nVz'l V/hat do t^hey have in common? What adjectives would you use 
t;o describe them?.". ...rich, pov/erful, . poor, intelli^nt, etc. Now 
do the sane for the #^.*s. Use the space below to conmit your sum- 
mary statements to" wi-^iting. 



i Tnis is- for your ov/n personal 

awareness. honest ;vi.th^your- 
I self. N-OT TO BE R^iI'JDED IN. 
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Presentation #4 



PERSUASIVE MESSAGJE (5-7 minutes) 



After having en^ged In values, clarification exercises with your 
class, you have probably discovered several areas. where there is a 
difference of opinion or belief. Select one such area and design a 
persuasive message which tries to convince your audience to accept , 
your particular belief or opinion; if not accept, at least respect - 
your right to have that belief or opinion. 

Remember that you are free to speak and act as long as the exten- 
tion of your freedom doesn't interfere with another person enjoying 
his/her .fi?eedom. Review the section, "Ethics and Human Rights" in 
your text. " 

In preparing your persuasive message, pay particular attention, to human 
needs and motives. Make an honest effort to demonstrate, for your aud- 
ience how acceptance of your ideas will benefit them and^^ fulfill their 
needs. Review the section "Human Needs as Motives in Persuasion" in 
your text. r 

.Pay close' attention to the use of identification both as a strategy 
in audience analysis and as a strategy in speaking. As a strategy for 
audionce analysis, identification is helpful when you put yourself in 
the place of your audience. What would they think about your ideas? Whac 
would they say? Identification as a strategy in speaking is useful for 
establishing togetherness or oneness of purpose, a powerful ^goal in per- 
suasion. - . 

RLnally, prepare an outline of key ideas for your own use so that you 
can -present an organized message. A person who presents an organized mes- 
sage appears to .know what he/she is talking about- and is ^ consequently 
more believable. ■ ■ ' . 
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Key Concepts 



Our Separate Realities 
Probes (Questions for Analysis) 
Language and Speech 
Language, Purpose and. Meaning 
Speech Coinnunication as Process 
Ro1e(s) and Self 

Ethics of Change and Human Rights • 
Orteness, Becoming One: Identification 
Hunian Needs Motives 
Voice, Image, and Perception 
Organization (putting it all together) 
"Gestalt P-ayer" 

Universal Declaration of Human Rights 
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